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About the project 

Title: Empowering young adult learners with Special Educational Needs 
Reference: 2017-1-PT01-KA204-035904 
Duration: from 01-11-2017 to 31-10-2019 
Action: Erasmus+ Strategic Partnership (KA204) 
 
Erasmus+ project ‘Empowering young adult learners with Special Educational Needs’ (SENpower) 
aims to bridge this gap by empowering a significant and even increasing percentage of youths with 
Special Educational Needs (SEN) by bringing the concept of entrepreneurship closer to young adult 
& VET learners with SEN. In other words, SEN young adults will be empowered with new skills and 
competences and this, in turn, will have a significant impact when it comes to active citizenship for 
these young people. 
 
Website: http://www.senpower.eu. 
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INTRODUCTION 

The Supporting Knowledge underpinning module IO5 relates to: 

-Teamwork and teambuilding in entrepreneurship 

-Experimentation and risk in entrepreneurship 

-Games/exercises related to teamwork, experimentation/risk in relation to entrepreneurship  

The training manual aims to provide trainers, teachers and young adult learners with tools and resources to 

train young adults with SEN in entrepreneurship.   

This training manual has been developed taking into account: 

- The preliminary research done under IO1 

- The results of the surveys carried out after the pieces of training already carried out within the 

framework of the project 

- Sessions including discussions and making suggestions after each training activity, with the 

attendance of the training team and the partners of the project.     

 

As commented in previous Senpower’s Intellectual Outputs (visit www.senpower.eu) the manual aims to 

adapt standard entrepreneurship education to SEN learners, promote inclusive context for teaching 

entrepreneurship, ensure that every SEN learner has equal accessibility to entrepreneurship education, 

combine various didactic methods to teach entrepreneurship to SEN learners, and to help professionals 

master entrepreneurship education and special needs education.   

 

To do so, this IO5 has been designed to reach or highlight the following key issues: 

 

- The importance of diversity in teamwork. The reason why diversity in a group is ideal for good 

collaboration, greater effectiveness and efficiency. 

- The know-how in taking risks and learning how to manage them. Be aware that risk is inherent 

in today's business world, especially when it comes to entrepreneurship. 

- The importance of communication, whether verbal or nonverbal, within a team. Knowing how 

to recognise one's own strengths, both for the individual and for the whole group. 

 

Based on the previous research made by all partners involved in the project and those data obtained from 

the Senpower’s trainings C1, C2 and C3 the content addressed in this Intellectual Output has been divided 

into 5 modules, and develops the following materials: 

 

Module 1: About me – Proud to be me 

Module 2: About Entrepreneurship (general) 

Module 3: Teamwork and Entrepreneurship 

Module 4: Experimentation/risk & entrepreneurship 

Module 5: Games/exercises related to teamwork, experimentation/risk in relation to entrepreneurship 

 

For each activity this manual will provide the resources, instructions, goals, outcome, modifications, 

additional options and tips on how to get learners engaged and motivated throughout the sessions. 

 

 

http://www.senpower.eu/
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To reach the above mentioned key issues, the following specific goals have been defined:  

 

1. Enhance diversity as a key factor in entrepreneurship 

2. Enhance diversity as an added value in work teams 

3. Diversity and entrepreneurial opportunities 

4. Awareness of own strengths and how to use them in an entrepreneur way 

5. Reinforcement of communication capacities  

 

 

The Senpower Modules 
 

C1 

Module 1: About me – Proud to be me 

Module 2: About Entrepreneurship (general) 

Module 3: Entrepreneurship opportunities at learning environment 

Module 4: Entrepreneurship opportunities at work/social 

Module 5: Games/exercises related to entrepreneurship opportunities 

  

C2 

Module 1: About me – Proud to be me 

Module 2: About Entrepreneurship (general) 

Module 3: Types of Entrepreneurship 

Module 4: Entrepreneurial competences 

Module 5: Games/exercises related to enhancing entrepreneurial competences 

 

C3 

Module 1: About me – Proud to be me 

Module 2: About Entrepreneurship (general) 

Module 3: Creative thinking & Entrepreneurship 

Module 4: Problem solving & Entrepreneurship 

Module 5: Games/exercises related to creative thinking & problem solving in relation to 

entrepreneurship 

  

C4 

Module 1: About me – Proud to be me 

Module 2: About Entrepreneurship (general) 

Module 3: Teamwork & Entrepreneurship 

Module 4: Experimentation/risk & Entrepreneurship 

Module 5: Games/exercises related to teamwork, experimentation/risk in relation to entrepreneurship 
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MODULE 1: About me – Proud to be me 
 
Students with SEN are used to struggle concerning their relationship with self-esteem. In particular, the 

main issue may be the predisposition of the individual with a disability to be isolated and not to be cohesive 

within a group, whether it is a group of students or a working group. The aim of this module is to give 

guidelines for the construction of personal self-esteem and to try not to listen to the inner judge, often a 

source of distorted visions that affect one' s own self-esteem and confidence. 

 

Confidence plays a pivotal role regarding who we are and how we behave towards people. For students 

with special needs, it can be even more difficult to find a value in themselves and self-esteem. 

When we talk about a disability we have to take into consideration the fact that it may contribute to create 

a separation between what is considered to be normal and what reality actually is. This can create a gap 

between a person with special needs and the surrounding group due to a lack of understanding. This is not 

totally reasonable. Everyone should get the same access to the basics of life. The good aspect is that 

something can be done on this purpose. A person with special needs perceives the world in his own way 

and this can cause anxiety and frustration once they have met their own limits or failed to achieve the 

intended goals. The lack of self-esteem or a feeling of anger can be caused by this situation. Students who 

are constantly forced to take part actively in a game with others’ rules become discouraged or develop an 

understandably submissive attitude and distrust. 

In order to avoid this unpleasant situation, it is necessary to train students with disabilities in a proper 

method or language, so that they can understand it thanks to their unique skills1. 

 

 

Tips and advices a facilitator should follow before the implementation of the activities with SEN students: 

• Create a positive learning environment. 

• Individual interview with the student (What are you capable of doing?). 

• Listen and get to know the student, and help them get to know themselves and feel self-worth (“We 

all have skills”). 

• Try to make the student feel safe, respected and accepted by understanding their capabilities and 

limitations (what they can and cannot do). 

• Focus on talents: As a facilitator, ask your students what they are really good at. Then, find a way to 

make them use those skills as much as possible. Do they play an instrument? Can they draw well? 

There is nothing more effective for a student with special needs to be praised by other students. 

Focusing on talents can encourage the connection between students, based on common interests.  

• Do not adopt a competitive focus or make comparisons. 

• Encourage effort: when you give your students a task, explain to them that their learning difficulty may 

not be necessarily related to disability but it may be due to the complexity of the information they 

receive. Divide the task into smaller steps. This will encourage and make fell more confident those 

students who are more sensitive to their slower learning pace.  

• Adapt objectives and the level of difficulty of tasks; set attainable goals.  

• Plan of successive approaches (shaping): strive for self-improvement, a desire to improve, effort. 

• Give students with difficulties opportunities to succeed. 

 
1 https://specialedresource.com/resource-center/5-tips-building-self-esteem-children-special-needs 

https://specialedresource.com/resource-center/5-tips-building-self-esteem-children-special-needs
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• Celebrate success: When it comes to training for students with disabilities it is important to know that 

the focus must always be on the things they are able to do. Moreover, the most important thing, 

dealing with special needs in the learning environment, is to make students understand that diversity 

and difficulties in some situations are part of the norm. This will help them to discover their own 

strengths.  

• Use positive language and expressions. 

• Balance between criticism and praise. 

• Support with tasks. Divide tasks into small steps. 

• Divide up responsibilities. 

• Teach students to view mistakes as an opportunity to learn and improve. 

• Do not allow students to embarrass or ridicule each other. 

• When evaluating a student, differentiate their specific abilities from the person as a whole. 

• Let them understand that school is more than just a simple learning environment: As important as 

helping students with disabilities in their schooling is helping them to think that school is not 

everything. There is a world outside the school environment in which the student can feel fulfilled and 

satisfied. People can have talents or skills that may not be relevant in the school environment but may 

be very relevant in everyday life. Are they punctual? Do they always have a good relationship with 

others? Are they always available to others?   

• Engage them in Practical activities: To develop adequate self-esteem, it is very crucial to involve 

students in practical activities. It would be perfect to combine practical work with teamwork. This is 

because it helps students to overcome certain difficulties by helping each other and gives them a sense 

of being part of a group along with a sense of accomplishment. 

• Do not label or judge; give students a chance to change. 

• Do not assume bad intentions. Try to find alternative explanations. 

• Monitor social relationships and any potential negative influences. 

• End the session in a friendly manner, despite any issues. 

• Accept brief and appropriate humour, but cut short inappropriate humour. 

• Use recognition and gratitude on a regular basis. 

• Everyday emotional communication; share feelings and emotions (create close and familiar 

relationships). 

 

The problem of self-esteem is always in the foreground when it comes to students with disabilities. In a 

learning environment it is common to see students divided into small groups and not having perfect 

cohesion within the school environment. For example, there can be no real peer group for the only student 

in the learning environment with auditory or visual impairment. The solution is to manage it properly, 

making sure that all students consider themselves and are considered as a peer group2. 

 

 

 

 

 
 

2 https://www.specialeducationguide.com/ 

https://www.specialeducationguide.com/
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Before starting – Positive Reinforcement 

 
We all respond better to a positive command than a negative command. For example, "Close the door" is 

much more effective than "Don't leave the door open".  

Receiving a positive command in a gentle way, reduces the onset of negative feelings such as agitation or 

anxiety and makes us more willing to respect the command we were given. That's why it's always better to 

give indication with positive rather than negative sentences, is an effective technique, especially in a 

context in which we are teaching and if we are dealing with students with learning difficulties. Our brain 

has an emotive reaction to comments that make us feel good, and we are all addicted to it. A student with 

special needs who constantly gets favourable encouragement messages will feel empowered to accomplish 

more than they could ever have originally expected. 

 

“Positive reinforcement can come in the form of a pat on the back, a small hug or a big smile while you and 

your child are spending time together. Help them to feel good about their abilities, and celebrate their 

efforts – you’ll see a change in attitude and confidence in no time”3. 

 

 

Exercise 1.1 – Introducing ourselves 

 
This exercise is recommended for several reasons:  

• to break the ice and make the educational environment more comfortable. It is well known that in a 

good learning environment acquisition is more qualitative and faster; 

• to help students with special educational needs to communicate. Therefore, not only verbal language is 

used, but also paraverbal and non-verbal language. 

 

Aim: Breaking the ice, getting to know your peers, establish a good learning environment. 

 

Description of the activity: Each of the students makes a brief presentation of themselves to others. It is a 

way to break the ice and get to know each other and, for those who want to, share stories, experiences, 

passions. In case of difficulties in the exhibition, the students can be encouraged by their companion at 

their side. To ensure that the communication takes place, the classmate can suggest that they use not only 

words but other means of communication. For example, facial expressions and gestures or he/she can 

present himself/herself by talking about his/her preferences or tastes. (If he/she cannot talk about 

him/her, it is the partner who asks him/her "what you like" and "what you don't like". Alternative, 

communicate and break the ice through the use of photographs, images, symbols, emoticons etc.) 

 

Time assigned: 20 minutes 

 

Resources: No particular resource needed. Just the only thing to pay attention is the space management in 

the room. 

 
 

3 https://specialedresource.com/resource-center/positive-reinforcements-child-special-needs 
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Exercise 1.2 – The world I desire  

 
This exercise is helpful to give expressive capacity to people who have little or no verbal communication or 

language skills through facilitated communication. 

Facilitated communication is an educational rehabilitation tool that aims to give expressive capacity to 

people who have a reduced or no verbal communication and language skills. It can also ensure deeper 

communication through the expression of one' s own opinion on some of the topics involved.  

  

Aim: Gaining self-esteem, personal autonomy, maintenance of psychic, sensory, motor and manual 

abilities, observation and verification of relational dynamics, following a plan. 

 

Methodology: Students are divided into groups by the facilitator. For the division in groups it is possible to 

do also some subactivities, in order to make this moment more dynamic and not to downgrade it only to a 

mere routine. Once the students have been divided into groups, they are given the material to use in the 

activity. Through this material, the facilitator has to decide, also according to the students involved, 

whether to give them free rein in creating their own work or, through a guideline, they are directed 

towards the creation of something related to a theme (dreams, feelings, expectations and future goals) 

established at the beginning of the activity itself. 

After the completion of their work, students can present it to the rest of the group and find channels for 

discussion with the help of the facilitator and the classmates themselves. 

 

Description of the activity:  

"The World I Desire" aims to bring students closer to the languages and practices of art. The work of 

individuals, built and assembled in team work, creates collaboration and an atmosphere required to 

appreciate not only the individual work of the artists but a different and creative way of living in society. 

The students have the task to realize a coloured wooden panel with the world at its centre. 

Each student, individually through a clay top, sculpts his hand. Once the hands have been baked in the oven 

at 980 degrees, they are coloured with the technique of cold colours and together they are glued on the 

wooden panel previously coloured. As a result, the panel is made up of the hands of the students, who 

colour the hand of another partner instead of colouring their own hands. 

The entire exercise is carried out following a work plan created by lining up images that identify the various 

steps of the activity such as: sculpting the hand, getting colour and brushes, colouring the hand, put it in 

the oven and so on until you have the image of the finished product, which is the hand cooked and 

coloured. 

Since it is an activity that also involves drying in front of a heat source, the students themselves can be 

involved in the preparation of the activity itself (e.g. they can help the facilitator in the choice of the shape 

as well as in the preparation of the oven). 

 

Alternatives:  

1. Students use newspapers and magazines from which they can choose images, letters and so forth to 

represent and express a feeling, a state of mind, a desire, a future goal (as far as entrepreneurship is 

concerned, they can take images of people who are a source of inspiration for them). 
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How do you see yourself? How would you like to see yourself instead? Asking such questions is 

important to get an idea of the gap between the two images and lay the foundations for achieving the 

goal.  

 

 

2. The facilitator indicates a feeling, a state of mind or an objective to them. Students choose the images 

related to this guideline. Alternatively, it is possible to give autonomy of choice and each participant 

can choose a mood or an objective and, without communicating it to others, prepares his or her work. 

Then an exhibition of all the works is made and all the students have to guess the mood or the message 

that each participant wants to communicate. The activity will be concluded through the dialogue-

discussion on the various themes and objectives that have come out of the activity, to make sure that it 

serves as a starting point for reflection.  

 

Time assigned: According to facilitators' preference. The activity can be carried out altogether, in this case 

the duration of the activity is quite significant, or, as recommended, it can be divided into several parts of 

the day or different days depending on the time available to the students. 

 

Resources: It depends on the mode of operation chosen. It is possible to carry out the exercise with paper, 

cardboard, brushes, tempera, markers, glue, shapes and moulds, plaster, clay, boxes or any object that can 

be covered for decoupage activities. 

 

 

 

 

 

 

 

 

 
 

 

 

 

 

 

Picture 1, 2 and 3 - How the students made their hands out of clay following a plan. 
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MODULE 2: About entrepreneurship 
 

Entrepreneurship is not what you do but it is what you are. 

 

Becoming an entrepreneur is not easy. However, we can identify the necessary starting point for an 

entrepreneurial experience: self-esteem. As we discussed in the previous module, self-esteem is a 

characteristic that is not always innate, indeed, very often it must somehow be sought, developed and 

trained. 

A successful entrepreneur is not only able to sell the product but is also able to sell himself. That said, it is 

clear that competence in this area goes hand in hand with self-esteem, indeed, in many cases the 

entrepreneur who is able to sell himself will come out on top of the one who is very competent in the field 

but who does not have an adequate esteem in himself. We cannot say that competence is secondary, but it 

is correct to say that the right competence must be supported by a conscious self-esteem. 

Then, when the business comes to life, an entrepreneur must be able to surround himself with the right 

people, to build his own team. Again, self-esteem plays a key role in convincing people, who most likely do 

not know the person, to join a team. Not only that, but to involve the team and convince them that the 

activity they are working on is the right one by developing in them a sense of belonging to the working 

group. 

The right amount of self-esteem is necessary even in moments of failure. Sometimes they are inevitable 

and can dangerously affect the self-esteem you have in yourself. In any case, often from moments of crisis 

begins a path of growth. Therefore, a good entrepreneur must be able to manage these moments, not 

going to affect their self-esteem. Self-esteem should not be confused with arrogance but it is a quality that 

must be well marked in the figure of the entrepreneur and his/her team. Last but not least, people with 

self-esteem are very often also pleasant people, with whom it is stimulating and productive to work. 

 
 

Give it a try: 
  

This is a warm up exercise useful to understand one' s self. Entrepreneurship is all about oneself, 

the  future entrepreneur. Entrepreneurship has to do more with who the person is rather than what he/she 

does. Knowing ones’ nature and following it are the first steps to enter the world of entrepreneurship. 

Moreover, the wannabe entrepreneur needs to build his/her world around who he/she thinks he/she is 

and not around who others want him/her to be. 

 

The facilitator gives the students small sheets of paper with some written instructions (or questions). The 

students then follow the instructions (the facilitator chooses whether they can remain anonymous or they 

have to write their own name). All the answers are then placed in a box and afterwards caught and hung on 

the blackboard by the students. The exercise ends with a collective discussion of each answer hanging on 

the board, all coordinated by the facilitator, who encourages discussion with further questions, comments 

and opinions. 

In order to ensure the correct conduct of the exercise, it is possible to use instructions such as: 

• List 3 things you love about yourself 

• List 3 talents or skills you think you have 
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• List 3 occasions you have overcome adversity 

• List 3 skills you want to improve 

• List 3 jobs you would like to do 

As already mentioned, understanding who we are is the first step to starting a business. The first step in 

order to become an entrepreneur is to know oneself, one's strengths, one's aspirations. The second phase 

is to focus on the next 3 steps to be accomplished to concretize the aspiration of becoming an 

entrepreneur. 

The three main phases can be summarised as follows: 

 

• Research 

Every business idea is based on good research. You need to be aware of what you want to achieve. The 

idea must be concrete, precise, not vague, otherwise it is better to postpone everything to better 

times, when the business idea will be clearer. 

What do you want to sell? Is the idea an innovative idea? Do people/customers needs this product or is 

it just a new idea but without a concrete use? does this product satisfy a real need that people have? 

It is useful to ask certain questions before you jump into the world of entrepreneurship. 

 

• Create 

Our creation must be based on a product or service. One good idea is enough. You don't need to have 

dozens of variations of what you want to create. On the contrary, this would result in something not 

concrete and unproductive. 

 

• Sell it! 

Entrepreneurs are mainly people who are able to sell their product and sell themselves to others, as 

mentioned above, so as to relate with the right people and make employees believe that his ideas are 

the right ones. 

 

Entrepreneurship and people with SEN 

 

Entrepreneurship education and its benefits 

First of all, a proper education in entrepreneurship leads the student to be more resourceful and 

responsible. Thanks to their profession they can truly dive into the real life of everyday situations. By 

gaining experience, taking risks, managing one's own work and learning from its results. 

Often, people with disabilities receive additional technical and financial support, which can serve as a 

guarantee to reduce the risks associated with pursuing self-employment opportunities. 

Not least, entrepreneurship is an important source of employment that can lead to economic self-

sufficiency for people with disabilities. In addition, they would have the advantage of being self-employed. 

This is why we believe that entrepreneurship education is essential for the personal and professional 

growth of everyone, especially people with disabilities. First of all it enables the individual to learn 

organisational skills in a constructive way. These competences are very important because they develop in 

the person the ability to plan, set and recognize priorities and, consequently, to achieve their goals. 

Moreover, it affects students by increasing problem-solving, critical thinking and decision making skills, 

improving interpersonal relationships, developing a sense of teamwork, increasing self-esteem, leadership, 
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job readiness and health status. As far as communication is concerned, proper education in 

entrepreneurship guarantees better development of communication skills, especially when it comes to 

communicating ideas and passing them on to others. 

Another important help that can be given to a student with special educational needs is to teach him/her to 

set goals. The world of entrepreneurship is based on setting goals and recognizing priorities. Goals are 

part of everyone's life in every sphere of life: profession, spare time, interpersonal relationships, etc. 

Everything is reviewed in terms of priorities. However, not everyone has the ability to manage one's goals, 

and for this reason it must be taught and then trained in some way. Not having well-identified goals means 

for the most part waiting for things to happen and often rely on the randomness of things. This should 

never be the case. 

A goal must be: 

• Specific 

• What kind of goal do you want to achieve? The more you go in to details, you are specific and 

you have clear in mind what you are moving to, the bigger chance you have to get it 

• Measurable 

The goal has to be broken down into measurable elements. For example, “being happy” is not a 

measurable goal, “save five euros a day to pay for the journey of my life”, is. 

• Attainable 

Make an assessment of the goal in terms of attainability. If there are no resources needed or 

time available for a given goal, it is doomed to failure. This does not mean not dreaming or 

attempting things that are difficult to achieve, but, on the contrary, it means taking all aspects 

of the target into account and trying to organise everything well so that it is successful. 

• Relevant 

How relevant is this goal for you or your team? What is behind the achievement of your goal? 

What is the primary purpose that motivated you to take the first steps? 

Asking yourself these questions means asking yourself if your goal is relevant or not. 

• Timely 

Plan deadlines. Break down your goal in order to make it easier to achieve and give yourself a 

final deadline. Everything you face, when approached in small steps, is more stimulating and 

easier to carry on. If your timeline is flexible and realistic, it will be easier, for you and/or your 

team, to keep your spirit up and avoid giving up on it. 

 

Diversity is an additional value 

Each of us is different, each of us has its own personality, its skills and talents. Within a team, diversity is a 

discriminating factor that separates good teams from better ones. Within the same team you can work 

together to achieve the same goal. This goal is seen and experienced in a subjective way, everyone has a 

different vision, a different way of approaching the activities. What is simple or trivial for one can be 

impossible for another, and vice versa. Precisely for this reason, if the group is a heterogeneous group, 

which enhances diversity instead of stalling in homogeneity is a winning group. 
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Exercise 2.1 – Who is an entrepreneur? 
 

This activity is very useful because the student can work individually while having as final goal a group 

work. In addition, the student is able to contextualize what has been achieved within the notion of 

entrepreneurship. 

 

Aim: to introduce or deepen with the students the figure of the entrepreneur. 

 

Description of the activity: The aim of the activity is to create a poster concerning the figure of the 

entrepreneur. The poster is realized in groups where each group (max 4 - 5 students) is responsible for a 

part of it. Only once each group ends its part, all the parts will be joined to form a single poster. 

The final poster has to include pictures that are somehow linked to entrepreneurship. Students can discuss 

and choose which images they think best represent entrepreneurship and what its generative power is. For 

example, in this case the students decided to focus on creativity, considering it as a necessary starting point 

for any entrepreneurial activity. This exercise is very useful if proposed to SEN students because they 

realize that their work is not intended for an end in itself but is placed within a context. Obviously, the 

exercise can also be replicated with different themes. 

 

Time assigned: 1 hour and a half. The time needed depends on how the activity is structured. If students 

have to cut out and paste images the time is reduced whereas if students have to look for, draw and colour 

they require much more time to complete the activity. 

 

Resources: Paper, scissors, colours, glue, newspapers, magazines, adhesive tape. 

 

 

Picture 4 – The poster completed with all the parts the students realized. As you can see, in the middle of the poster they 

place the word “Creativià” (Creativity) 
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Exercise 2.2 – Develop entrepreneurial skills: train your ideas! 

This exercise helps developing entrepreneurial skills such as striving to develop an idea related to business. 

To develop problem-solving qualities in students. Along with learning that the diversity and heterogeneity 

of a group is also useful in dealing with risks and difficulties. What can be difficult for one can be easy for 

another. Diversity is fundamental in dealing with any obstacle. In this exercise it is highlighted how 

teamwork and the relationship with different personalities, ways of thinking, cultures is useful to find the 

right solution, confronting each other and getting the best from each other. 

Aim: To make students understand that the concept of diversity in a group is fundamental. 

Methodology: Group activity. Students are also divided into groups by subactivity (see exercise 1.2). The 

learning environment should be spacious and allow an appropriate desk layout for group activities. 

Description of the activity: The facilitator gives each group a story or a situation related to 

entrepreneurship. The members of each group must reflect together to predict the possible problems that 

may arise and provide a shared solution to the problems expected. Once a shared solution has been agreed 

upon, each group chooses a spokesperson, who, after discussing it with their peers, presents the solutions. 

After exposing their solutions to the problem, a moment of reflection and evaluation follows between all 

the students and the facilitator. What have we done positively?  Have we been able to foresee all the 

difficulties? Have we managed to resolve them? What can we do to improve? 

A useful example: We have all seen, in life or on TV, children or kids behind a counter selling lemonade in 

their own backyard. It is what is commonly called "Lemonade stand". This can be an example of a first 

approach in the world of entrepreneurship for young people. It can be considered at least as a good 

example of education for entrepreneurship because with this activity young people are dealing with: 

teamwork, the pursuit of an innovative idea and a first, even if minimal, impact on profit and economic 

autonomy. 

Useful questions: How do we manage the initial costs related to the purchase of materials? How do we set 

the price of our product? Do we have competitors? How do we behave in this case? 

Time assigned: 50 minutes 

Resources: A blackboard, paper, pens. 
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MODULE 3: Teamwork and entrepreneurship 
 
In business, effective teamwork is the secret behind growth and success. 

To be an effective member of the team you must develop the ability to work well both individually and 

collectively with colleagues or employees. In fact, teamwork is one of the essential aspects of achieving the 

overall objectives and objectives of an organisation. 

1) The primary need to be a good member of a team is to be clear about the goals that the team must 

achieve as well as the individual goals, so that individual efforts can be aligned with those of the 

team. 

2) Giving feedback and learning to accept criticism are other important qualities of a successful team 

member. Easier said than done, this requires careful and continuous training. Involvement and 

conflict resolution together also play an important role in effective membership. 

3) As a general rule, it is essential to respect the opinions and beliefs of others as much as one's own 

during all phases of teamwork and conflict resolution. The way a team manages conflicts often 

determines how well the team works as a cohesive unit. 

Learning to work in team is a very important skill to acquire and have especially when stepping into the 

world of work. In a work environment, working with other people to achieve a common goal will be the 

norm, a daily matter. Learning to work in a team will be beneficial not only collectively and for the company 

but also individually. Being able to work in a team is something you can learn, and luckily there are many 

activities and games you can do with your peers and colleagues to acquire and improve your ability to work 

in a team. 

Benefits of team work activities 
• Enhance trust — Trust in other team members is a key ingredient and starting point for any 

activity, which you can't do without if you want to successfully complete any team activity. People 

who trust their colleagues, both in character and ability, are more willing to leave their comfort 

zone and pursue a common goal. They support and guide each other, which means that they don't 

have to worry about someone constantly checking or judging their work, they know they can count 

on each other if they are in trouble. On the contrary, they rely on the strengths of each of their 

colleagues and together they build something bigger than they would have done on their own. It is 

about becoming complementary. 

 

• Constructive criticism — It means pulling out courage and saying one's own opinion without 

fearing the consequences. This means being able to share information freely even when you are 

wrong without fear of being judged and laughed at. Mistakes can happen, but it is important to 

learn to understand that error and failure are a moment like any other in life and that they can 

teach us so much. Relying on a team whose members support you means pulling out good and 

positive things and solutions even from mistakes. 

 

• More confident, more competitive —Learning to work in a team, carrying out different tasks but 

according to their talents and propensities, will help students with learning difficulties to feel more 

confident, valued and appreciated by others. This will help them a lot when the time comes to 

enter the world of work, will make them more flexible and able to adapt to the work environment 

and to communicate with colleagues with whom they will have to deal with every day. 
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Exercise 3.1 – My world in full colours 

 
This activity is recommended for the following reasons: 

 

• Engagement: working in groups synergistically to achieve a common goal; 

• Learning while having fun: by playing and communicating with a smile, the creative flair that 

leads us to create new projects comes out; 

• Communication through the visual, auditory, kinaesthetic channel, which involves greater 

collaboration of the students. All this involves an evaluation of diversity as a factor of 

constructive confrontation that leads to the growth of the subject; 

• Development of spatial thinking, artistic planning, awareness of patience, time spent, ability to 

correct mistakes without fighting; 

 

Aim: engagement and team-working skills, learning by doing and having fun, develop communication 

through different channels. 

 

Methodology: All the students are sitting around one table. The facilitator helps creating a positive, relaxed 

and non-judgemental environment. The facilitator gives them mosaic kits, vinyl glue, brushes. Each 

participant can choose the materials he/she prefer to develop the activity.   

Working all together around a table while doing different tasks with various resources and materials 

encourages curiosity, positive exchange of views, dialogue, sharing of opinion while enabling them to 

express freely through different and non-formal ways of communications.  

 

Time assigned: 50 – 55 minutes.  

 

Resources: Mosaic kits, vinyl glue, brushes. 

 
Picture 5 – How the students realized their petals using small mosaic kits, vinyl glue, colours and brushes 
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Exercise 3.2 – Collaborative drawing 

 

The collaborative drawing activity is about communicating ideas through alternative ways of 

communication and building a sense of trust between peers and a mutual respect of others. The goal of this 

activity is to encourage students to share their ideas without being afraid of being judged or laughed at, to 

stimulate their creativity and enhance their critical thinking ability. Moreover, there is the objective to 

communicate something connected with a focus area (chosen by the facilitator), for example 

entrepreneurship. 

  

Aim: Foster teamwork. Learn about different ways of thinking and organizing through interaction with 

peers in a safe environment, learn to listen and respect other ideas or views.  

  

Description of the activity: the facilitator places markers on the table. Gives each student a piece of plain 

paper with a topic related to the focus areas of the activities (ex. “team work”, “Spirit of Community” 

“entrepreneurship”, and so on). 

Facilitator explain that they are about to take part in a timed activity. When the activity begins, each 

student will begin the activity by using shapes, colours, symbols, pictures, words to address the topic area. 

  

After a certain time, chose by the facilitator, he/she announces that it is time to “swap” artists, and the 

students will pass their drawings to the person on their right, until ideally, each partner will have drawn on 

each drawing at least once. This should be an activity to carry out in silence if possible so they can focus on 

communicating through the art. During the activity, if drawers ask questions about technique, the 

facilitator should answer that any technique is perfect and that they are free to do whatever they want to. 

If participants say they can’t draw, ask them to try to participate by using lines and shapes and color. Tell 

them they do not have to prove to have an artistic talent and skill, and that it is not a competition but a test 

of traits related to getting to know each other, working together, and planning a project. 

  

Outcome: When the time finishes, they have to stop drawing and group members are asked to verbally 

communicate with the large group about the drawing they made. Students do this by holding up the 

artwork and explaining the concept behind the drawing and how it relates to the assigned topic area 

(entrepreneurship in our specific situation). As each speaker talks about the drawing to the large group, 

they will display their drawings on the wall or on a table. Discussion and reflection can take place 

throughout the activity as observing to the artwork of others can stimulate ideas for group members. Keep 

flipchart paper or a notebook handy, in order to keep a list of students’ ideas for their community service 

project. 

 
Time assigned: 30 Minutes – 1 hour 

 

Resources: Timekeeping device for facilitator, markers, paper 
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Exercise 3.3 – Four corners 
 

This exercise is meant as another activity for students to work in groups. Moreover, the students are led to 

appreciate different mindsets. The task is to go and stand by the word you refer to the most.  

 

Aim: Developing team-working skills 

 

Methodology: Discussion in teams 

 

Description of the activity: To set up the activity you need four posters or flip charts with one of the 

following written words (or any appropriate word with the topic of your activity). 

 

• STRUCTURE 

• RELATIONSHIPS 

• MEANING 

• ACTION 

 

The facilitator asks the students to position themselves close to the word in which they see themselves 

most. After the word has been chosen for each participant, the facilitator asks each group to discuss the 

word chosen and how this word relates to the way they prefer to work. After leaving them time to discuss, 

it is good to ask each member of the group what came out of it. 

 

Reflection points: the four groups that were formed were not formed by chance but each group is 

composed of students who have in common the word that identifies them most among the four. For some 

people, for example, order and precision are crucial, both in their professional environment and in their 

everyday lives. Others, on the contrary, consider it more important to be able to maintain relationships and 

interpersonal relations, and so on. These macro conceptual areas are certainly reflected in our everyday 

lives and personalities. That's why each of us has a different world view, with different shades and is also 

what makes cohesion between different people possible. 

The four words can stimulate a useful discussion about the different ways in which people approach work, 

entrepreneurship, but also about the way in which they simply reason. As a reflection activity, some of the 

following questions can be asked: 

 

Was anyone surprised by the preferences expressed by the other groups? 

• Which group would your group work best with and why? 

• Which group do you find the most challenging to work with and why? 

• What made you choose the word you did? 

• How does this choice reflect the way you work or deal with others? 

• What questions would you like to ask the other groups to help you better 

understand the way they think? 

 

People are different, in ways that we can't explain or predict, because it's who they are. Each of our minds 

works differently. When trying to figure out where the other person comes from, it's easier not to take our 

differences so personally. Diversity is a characteristic that defines and enriches us and has a fundamental 

impact within any group, from work to home. 
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Alternative: The workshop topic can be adjusted by changing the four words. You can also use this as an 

icebreaker, by putting funny or interesting words/phrases on the posters4. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
4 Adapted from: Snow, Harrison. 1997. Indoor/Outdoor Team-building Games for Trainers: Powerful Activities from the World of 
Adventure-Based Team-Building and Ropes Courses. McGraw-Hill: New York. 
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MODULE 4: Experimentation/risk & entrepreneurship 
 

Taking risks is a scary thing to do. Most people prefer to stay in their own comfort zones and do not dare to 

take risks. If we consider the risk factor in the world of work, surely the successful people, who have 

managed to realize their dreams, have certainly taken risks during their professional career. Especially 

young entrepreneurs can be scared of taking risks. It should be remembered, however, that living with risk 

is part of the game. To be an entrepreneur it is propaedeutic to take small risks, to invest money, to 

promote a new idea that others had not thought or do not believe, in choosing employees, etc..  

Especially young entrepreneurs can be scared of taking risks. It should be remembered, however, that living 

with risk is part of the game. To be an entrepreneur it is propaedeutic to take small risks, to invest money, 

to promote a new idea that others had not thought or do not believe, in choosing employees, etc.. 

It is not easy to separate the risks that are worth taking and those that you have to let go. Surely, there are 

more calculated risks than others, or risks that give less space to chance, to uncertainty. It is impossible to 

have control over every situation but we can certainly lower the threshold of randomness as much as 

possible.  

The entrepreneur must therefore be able to live not only with risk but also with failure. Obviously, no 

business is ever 100% successful. The difference lies in considering failure as a plausible situation and 

accepting it. Great failures are the basis for great success. This can be seen both in the workplace but also 

in the field of art or sports, for example, where the second chance and the rise after a severe fall are often 

a stimulus, not an obstacle. 

As we have seen there are risks of various nature, some have more potential others less, some are more 

riskier than others but there is a common denominator: the risk differentiates us. Acting outside the 

boundaries for entrepreneurship makes all the difference and it is the road that brings the greatest chance 

of success. 

In conclusion, taking one's own risks, even if responsibly, and considering failure as inherent in today's 

business is the appropriate mindset that those who are about to carry out certain activities must have 

 

 

Exercise 4.1 – Addressing & overcoming fear and risk 

 
With this activity the facilitator tries to practice an exercise to manage fear.  

The first step in overcoming a fear is to recognize it. Admitting that you are afraid of something is the basis 

for overcoming this fear.  

Then you need to think about our feelings and when we are in the grip of this fear. Fear in this way is 

broken down, seen for what it really is, instead of being perceived as a generalized fear. When we can 

understand what our fears are and what we actually feel, we are on our way to overcoming them. When 

you are able to overcome fear, you can be more prepared to accept risks, a key quality of a successful 

entrepreneur. 

 

Aim: Recognising and managing one's fears and evaluating risks. 

 

Methodology: The facilitator guides the students through a process of self reflection. The facilitator helps 

the students in this activity by guiding them step by step.  
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He/she says: 

• Take a few deep breaths. Think about your personal power. Know that you are in a safe place. 

• Think about your fears, what is it that makes you most afraid and what feelings do you feel when 

you think about the things that frighten you?  

• What are the fears you think you can't get rid of? Not to feel accepted, not to feel fulfilled, etc. 

• What is the first image or thought that comes to mind when you are thinking about your fear? Can 

you try to get something positive out of this thought? Try to reframe it! 

• For example, “my boss just yells at me”.  It's a good thing that the boss takes care to tell me what 

his actual intentions are. He could have fired me instead. 

• Repeat the process. Think about your positive statement once again. If you really don't believe it, 

revise your statement so you believe in it, making sure it's still positive.  

• Write or just say the next obstacle or negative thoughts that comes up for you. 

• Say your positive statement once again in a more convincing manner. 

• Repeat this five times. Every negative thought that comes to mind will be contrasted by refreming 

into a negative thought. It is as if the negative thoughts were multiple layers that one by one need 

to be removed. It is just a process all the students need to go through to experiment the exercise. 

 

Allow participants several minutes to finish going through this process. Have them write down or say to the 

group their final statement. Ask them to reflect on the emotions they are feeling. 

 
If there are several students, share their statements with the group and discuss how they felt about this 

process. 

 

Fears and limiting beliefs are often related to societal roles that people adopt. Many fears are related to 

societal expectations associated with such roles and perhaps not meeting these expectations. Everyone 

plays many roles throughout their lives. Instead of focusing on what we should be doing or what is 

expected of us, it is important to focus on what we want for our life, our purpose and vision. 

 

 

Exercise 4.2 – Mine field (Risk taking skills)  

 
It is important to allow people to take risks. This activity supports risk taking development and requires 

high levels of communication and creative thinking. 

 

Aim: this game focuses on trust, risk, imaginative and non-verbal communication, and teamwork. 

 

Description of the activity:  Arrange two teams. Place a container or a bucket a distance away from the 

teams, and the objects, one at a time, somewhere between the team and the container.  

Have a rope or string held across the space at waist height 

One member of each team is blindfolded, one can see. The ‘guide’ must direct the blindfolded member, 

using only non – verbal prompts, i.e. a tap to the right shoulder for right, left shoulder for left. Top of the 

head for down.  
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The blindfolded person must find all the objects and put them in the bucket, finding their way around their 

space and under the rope. The first to put all the objects in the bucket is the winner. 

The game continues until all students have been the guide, and the objects are all in the containers.   

 

Number of Participants: 4 - 10 people (even numbers are preferred) one person blindfolded, and their 

‘sighted’ helper. 

 

Time assigned:  10 – 15 minutes. 

 

Resources: Container/buckets, any kind of objects to place in the room, a rope, scarfs. 

 

 
         Picture 5 and 6 – Students while doing “Mine field” activity 
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Exercise 4.3 – Risk taking game  
  
This activity is recommended for students with special educational needs for the following reasons: 

• Development of team-working skills; 

• It is not necessary for students to write; 

• Learning by doing 

• Learning in a relaxed environment 

• Learning by having fun 

Moreover, while doing this activity, the students learn how to assess risks, chances and eventual benefits. 

They also get used to taking risks and being confident in their own resources. Here, risks are seen as 

challenges to be faced. 

 

Aim: Observe students’ risk-taking behaviour and discuss the personal features and tendencies concerning 

risk taking and entrepreneurship 

 

Resources: one trash bin or similar bucket, three (tennis) balls to throw, tape measure, chalk, flip chart. 

 

Description of the activity: The facilitator sets up the room, he/she places the trash bin in the room, then, 

starting from one meter away from the trash bin he/she places a chalk mark with the number one written 

on it. Two meters away he/she puts another chalk mark with the number 2, at three meters another one 

with the number three and so on, according to the dimension of the location where the activity takes place. 

After setting up the place, the facilitator prepares the flip chart, he/she puts the score sheet template. 

He/she does not have to mention that it is an activity about risk taking. 

The facilitator explains the game: “you are about to participate in a ball toss competition where you can 

win or lose. Each one of you will have the possibility to throw a ball into the bin. Each participant will have 

three possibilities. 

 

Round 1:  throwing the ball alone 

Ask the students to leave the room. Then invite them to come into the room one by one to make their 

attempts with the ball (the other students are not in the room so the person involved will not feel the 

pressure of others’ presence, fear of judgment or any other kind of pressure). Before starting, the student 

indicates the distance from where he/she wants to make the attempts. The student should also indicate 

how many successful attempts he/she hopes for. 

The results have to be recorded on the flip chart or on a sheet of paper.  (results won’t be visible to other 

participants). 

 
 

Name Distance chosen Score 

  Attempt 

1  

Attempt 

2 

Attempt 

3 

Attempt 

1 

Attempt 

2 

Attempt  

3 

1             

2             

3             
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4             

5             

  

  
Round 2 – throwing the ball with other students watching 

  

With all the students in the room, repeat the exercise. Every students makes one attempt, while the other 

students watch. As in the previous part, each participant chooses the distance he/she wants for the 

attempts. The results have to be recorded. 

  

Name of the participant Distance chosen Score 

1     

2     

3     

4     

  
  
Round 3: Competition 

In this round the players can win prizes, they will have one chance to try. The facilitator gives each 

participants 3 (symbolic) prizes. To make the attempt the player has to pay by turning the 3 prizes. Or, if 

the player does not want to compete, can keep the candy.  If the player throws the ball and does not 

succeed, he/she will lose the prizes. If the player succeeds will be rewarded with the prizes. The further 

away from the bin, the bigger the prizes. 

 

  

Distance Cost Prize 

1     

2     

3     

 
The facilitator invites those who wants to participate, while the others observe, and records the score as in 

round 2.  Each participant has to pay before the throw, and in case of success has to be awarded. 

After the exercise: Discussion time 

• Which round did you prefer? 

• Why and how did you choose the distances? 

• Did you feel the pressure of other students watching you on round 2? 

• Why did some of the participants decide not to throw the ball from long distances? 

• Why did some of the participants decide not to take part in round 3? 

• What was the difference in round 3 as compared to rounds 1 and 2? 

• Did you feel more comfortable taking risk in round 3 after the first two rounds? 

• During round 3 was the possible reward worth the risk? 

  

  

Outcomes: Why this activity is connected with entrepreneurship? An entrepreneur has the ability to assess 

the situation, the chances, the risks, and the benefits and then decides if something is worth doing or not. 
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Great part of an entrepreneur’s success has to do with his/her ability to take moderate, calculated risks. 

Taking risks is part of life and business, there is no chance to avoid it, so it is better to learn how to take 

them wisely.  

When entrepreneurs take risks, they discover more and more about their abilities and personality, they 

become more aware of themselves and able to control their own future. Taking risks people learn to have 

faith in their own abilities and accept risks as challenges, as ways to improve, challenges require their best 

efforts to achieve goals. 

Good entrepreneurs are wise risk-takers, namely, they take risks after taking into account and estimating 

the probability of success or failure. They avoid high-risk situations because they want to succeed. 

 

Time assigned: 60 minutes 
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MODULE 5: Games/exercises related to teamwork, 

experimentation/risk in relation to entrepreneurship 
 

Exercise 5.1 – Modelling With Role Play  

 
Modelling is one of the main concepts of neurolinguistic programming (NLP)5, indeed it is the real basis of 

it. Modelling strategies of thoughts and behaviours of "successful" people to achieve results in life.  The 

basic concept is this: to model the thinking of people who are excellent for us, then make those patterns of 

thought our own, observing others who have already achieved and live the results that we would like to 

achieve and make our own, giving an extra gear to our mind, a direction that can facilitate the achievement 

of personal goals. "Modelling" means learning directly or indirectly the behaviour, attitudes and mindset of 

people who are a source of inspiration for us. It means copying the attitude, thoughts, beliefs, questions, 

physiology of those who have what others want to achieve.  You can shape a sporting activity, a work 

performance, an emotional state. Modelling is not an identification in the role of others, an imitating end in 

itself that can be counterproductive in itself, but on the contrary, it is trying to make our own what can be 

useful to us. 

 

Aim: If a particular person has specific skills we are interested in, thanks to modelling we can take them out  

and learn them. 

 

Example: Take the case of a child. Generally 99% of children imitate, learn, copy what parents and those 

around them do, including actions and behaviours. This is an unconscious or indirect way of learning from 

others, because on the part of the child there is no awareness and rationality in choosing the behaviour to 

imitate, parents are simply "examples to follow" and this is why children are real sponges able to absorb 

anything in the early years of development. 

Methodology: In our case, the facilitator spends time with the students to make sure they choose a 

character they appreciate. If it is not so immediate, all the students can help themselves, through 

discussion or questions, to find their personal point of reference for the exercise. Once a reference figure 

has been found, the students look for video material referring to the figures previously identified, with the 

help of the facilitator. Once they have collected all the material and watched it carefully (even more than 

once), each student will try to model their reference character, trying to make some distinctive mark of the 

speaker, such as: the tone of voice, the look, the way of moving, the rhythm, etc. Even if only by endorsing 

a single characteristic, the student identifies with a person, who is successful for him. This helps him to take 

security and self-esteem. This exercise is better if repeated several times, also because, being an oral 

exercise, it can be hindered by initial shyness. 

 

Time assigned: 40 minutes 

 

Resources: Internet connection, a computer and a screen required for video reproduction. 

 

 
5 http://skepdic.com/neurolin.html 

 

http://skepdic.com/neurolin.html
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Exercise 5.2 – Egg drop 
 
This exercise is useful for promoting team spirit among students. It gives students the opportunity to learn 

something by doing. Moreover, it allows them to think about how to promote their own creation. It helps 

to understand the importance of diversity and to avoid giving value to prejudices. 

 

Aim: Promote team spirit, learning by doing. This activity gives team members the chance to have some fun 

working together in a small group. Look at the impact of competition versus collaboration on the task6. 

 

Methodology: The task is to design together a tool that will allow an egg to drop safely from a specified 

height. 

 

Description of the activity: 

The facilitator(s) divide(s) the group into sub teams of minimum 4 members each. 

The members of the team gathered need to think and design a protective tool or device that will protect 

the egg, that will allow the egg to drop without breaking to the ground when dropped from a specific 

height. Before the practical demonstration of the exercise, each team will give a marketing presentation 

where they will explain the conception and functioning of the protective device to the other groups. Each 

team will work alone and separated while creating the devices and will have the possibility to discuss, 

criticize (constructively) and give advice after the end of each presentation. 

How to set up the activity: 

 

• The drop zone is a delimited and marked area, clearly visible to everyone. 

• The height of the drop zone is specified by the facilitator 

• Each team gives its presentation, after it other members of other groups can intervene and then 

team drop its egg. 

• The other groups will give their vote to the most innovative design, and successful operation. 

• Time – 40 minutes. 

• Straws, masking tape, raw eggs. 

 

 

 
 

 
6 Adapted from: Snow, Harrison. 1997. Indoor/Outdoor Team-building Games for Trainers: Powerful Activities from the World of 
Adventure-Based Team-Building and Ropes Courses. McGraw-Hill: New York. 

 


